The paper presents the results of an empirical investigation focused on pedagogues´ attitudes to their further education. The results point out to several bottlenecks in the professional training of pedagogues. The weakest of their professional preparedness are knowledge of continuity of the practice to other practices and theoretical subjects and knowledge of modern methods of leadership and modern instructive methods. These findings will be incorporated into the design of innovations.
Introduction
The current form of undergraduate teacher training focuses on only on the acquisition of theoretical knowledge but also on the development of practical competencies and above all on the integration of theoretical and practical disciplines. Prospective teachers are trained not only by the experts on the individual subjects at universities but also by teachers at primary and secondary schools who work as outside collaborators of the university (faculty teachers). Their task is to guide student teachers when they gain practical experience and help them to consolidate their teaching skills through common reflections on their teaching. Obviously, the role of faculty teachers in undergraduate practical teacher training is vital. Data obtained through various surveys on samples of students (Juklová, Haviger, 2011) showed that students often completely separate theoretical and practical knowledge, preferring the practical part and rejecting the theory. Nevertheless, the effort to provide efficient professional preparation must necessarily be connected with the integration of theoretical and practical knowledge during the undergraduate teacher training. Without theoretical knowledge, the student has to rely solely on his/her experience. On the other hand, s/he needs practical experience in order to be able to apply theory in practice. This is why teacher training currently relies on various reflective models of undergraduate teacher training (e.g. Korthagen et al., 2011 , Píšová, 2005 , Píšová a Duschinská, 2011 , Brücknerová, 2014 . Successful realization of these models depends on certain conditions, the most important one being the professional readiness of the educators of future teachers.
Research objectives
The purpose of our research survey was to describe the professional readiness to realize undergraduate practical teacher training in pedagogues participating at practical teacher training provided by the University of Hradec Králové. This general objective comprised several specific objectives:
1. Describe the current state of awareness of pedagogues participating at the management of undergraduate practical teacher training. 2. Describe the current state of methodical abilities of pedagogues participating at the management of undergraduate practical teacher training. 3. Describe the current state of further education of pedagogues participating at the management of undergraduate practical teacher training. 4. Describe the current state of support and needs in the area of education of pedagogues participating at the management of undergraduate practical teacher training. 5. Identify the statistically significant differences in professional readiness of pedagogues in dependence on age, the amount of practical experience and workplace. 6. Use the analysis of the above described areas to formulate conclusions concerning the current state of personnel readiness to realize innovations in the area of undergraduate practical training in pedagogues participating at its management and propose recommendations for the employers of these educators.
Method and research sample
We opted for a quantitative research. The data was obtained using an on-line questionnaire. The questionnaire comprised 33 items in the form of self-evaluation scales of the Likert type. The answers were given on a five point scale. The obtained data was analysed using the methods of descriptive and verification statistics in the application SPSS.
The research sample comprised 44 pedagogues, 86,4 % were women (N=38) and 13,6 % were men (N=6). The average age was 44 years; the youngest pedagogue was aged 28 and the eldest one 60 years. 62 % (N=27) pedagogues are outside collaborators of the Faculty of Education and 38 % (N=17) were internal employees of the faculty. The length of their experience ranges from one year to 22 years. 24,4 % (N=11) pedagogues have 1-3 years' experience, 36,6 % (N=15) pedagogues have 4-10 years' experience, 17,1 % (N=8) have 11-15 years' experience and 22 % (N=10) pedagogues have 16 years' experience or more.
Results
The study of professional literature (Píšová, 2005 , Píšová, Duschinská, 2011 makes it evident that important elements of professional readiness are awareness, professional knowledge and skills, methodological abilities, further education, engagement and the existence of support. The following sections analyse the answers of pedagogues in our research sample from the perspective of these indicators.
Current state of the pedagogues' awareness
An important part of professional readiness is the access to information. Our research survey focused on the following criteria: the awareness of the aims and outputs of practical training, the awareness of organization matters of practical training, the awareness of the connection of practical training with other practical trainings, the awareness of the connection of practical training with theoretical courses and the awareness of problems and needs of students. The table below presents the results based on the statements of pedagogues in our research sample. The analysis shows that it is their awareness of organization matters that the pedagogues evaluate best. Contrarily, the lowest awareness concerns the areas of the connection of practical training with other practical trainings and theoretical courses. More information is to be found in the chart below, showing the cumulative frequencies of answers 3 and 4 on a 0-4 scale.
Chart 1: The current status of pedagogues' awareness * *cumulative frequency of answers 3 and 4 on the 0-4 scale, while 0=strongly disagree; 4= strongly agree Chart one makes it clear that the awareness of pedagogues in the areas of organization, aims and outputs as well as students' needs is satisfactory in more than 80 % of respondents. Deficiencies in awareness may be found in the spheres of the connections of practical training with other practical trainings and theoretical courses.
The current state of methodological abilities of pedagogues participating at the management of undergraduate practical teacher training
The following criteria were used to evaluate the methodological abilities of pedagogues: methodological abilities concerning the use of reflections and discussions, leadership (coaching, mentoring, and work with pre-concepts) and the awareness of the organization of practical training at other universities and in other countries. The results based on the statements of pedagogues in our research sample are in Table 2 Table 2 suggests that what pedagogues evaluate best is their ability to use reflection and discussion, while they feel less able to work with modern methods of leadership (coaching, mentoring, and work with pre-concepts) and they have even weaker knowledge of the organization of practical training at other universities and in other countries.
Chart 2. The current status of methodical competencies of educators organizing practical training* *cumulative frequency of answers 3 and 4 on the 0-4 scale, while 0=strongly disagree; 4= strongly agree Chart 2 presents more information about the percentages of pedagogues who gave positive evaluation of their methodological abilities in the three examined areas. It shows that more than 80 % of respondents are able to use reflection and discussion, however, a mere half of pedagogues have a command of modern leadership methods (coaching, mentoring, work with pre-concepts). One third of pedagogues only have information about the organization of practical training at other universities or in other countries.
The current status of further education of pedagogues
Further education may have various forms, it may be formal or informal. Pedagogues can attend courses given by experts in the field but they can also share experience with their colleagues. In order to describe the current state of further education, we used two indicators: the frequency of the pedagogues' participation at meetings with other experts in the field and the frequency of their participation at courses of further education. In this case, the answers were not given on a 0-4 scale, the pedagogues selected one of three options instead. The frequencies of the individual answers in percentages are displayed in Chart 3.
Chart 3. The participation of educators at meetings with other experts* *frequencies of answers a-c in % Chart 3 indicates that as far as the frequency of participation at meetings with other experts (which supposedly involve sharing of information and experience) is concerned, we may divide our respondents into three more or less equal groups. A little less than one third participate at the meetings regularly several times per year, the next third do so once a year and the rest do not participate at the meetings at all.
Chart 4. Participation of pedagogues at courses of further education* * frequencies of answers a-c in % Chart 4 makes it evident that the participation of pedagogues at courses of further education is even less frequent than their participation at meetings.
The current state of support and needs in the area of education for pedagogues
The state of support was examined using two criteria: meetings of pedagogues with other experts organized by the employer and the employer's offer of professional courses concerning practical training. The survey of the pedagogues' needs in the area of further education was based on the criterion of interest in professional courses dealing with management of practical training. There were two types of items, the first required a choice of one of three options and the second an answer on a 0-4 scale. The results are presented in Table 3 and Charts 5 and 6. Table 3 further shows a considerable difference between offer and demand for events. Clearly, the demand is much higher than the employer's offer of these events. This is also evident from Chart 6, which indicates that the need for further education in the area of practical training of almost one third of pedagogues is not satisfied.
Chart 6. The current state of needs and support in the area of education of pedagogues organizing practical training * *cumulative frequency of answers 3 and 4 on the 0-4 scale, while 0=strongly disagree; 4= strongly agree 4.5 Statistically significant differences in professional readiness of pedagogues in dependence on age, length of practical experience and workplace.
The obtained answers concerning the areas discussed above were analysed with the purpose of comparing the results of pedagogues from the perspective of age, length of practical experience and workplace. The existence of statistically significant differences was tested using unpaired two-sample test, which showed that:
• There are no statistically significant differences depending on age or length of practical experience in the areas of awareness, methodological abilities or educational needs.
• There is a statistically significant difference in methodological abilities depending on workplace. Internal workers of the faculty know more about (t=-2,923, df=43; p<0,01) the organization of practical training at other universities or in other countries.
• Another statistically significant difference (t=-4,020, df=43; p<0,01) depending on workplace concerns question No. 9: I am aware of the needs of students whom I teach, the awareness of internal teachers being higher.
Discussion
What are the findings concerning the state of professional readiness of pedagogues organizing undergraduate practical teacher training, which our research survey brought?
• The most serious deficiencies in awareness of pedagogues organizing undergraduate practical teacher training were found in the area of the connections of practical training with other practical trainings and theoretical disciplines. These deficiencies may lead to misunderstandings and unnecessary overlap of subject matters, preventing the gradation of development of knowledge and skills in student teachers.
• Another deficiency was identified in the area of methodological abilities, specifically, modern methods of leadership (coaching, mentoring, work with pre-concepts). We see the cause of this lack of awareness of modern methods of leadership and teaching in the pedagogues' insufficient participation at regular and systematic further education as well as meetings with other experts in the field of undergraduate practical training (see below).
• The research further revealed that a mere one third of pedagogues have information about the organization of practical training at other schools or in other countries. The knowledge of alternative models and attitudes permits better evaluation and reflection of the current model employed by the pedagogues. It might also be a source of inspiration for innovation to be realized by the pedagogues themselves.
• The participation of pedagogues managing undergraduate practical training for teachers at meetings with other experts as well as courses of further education is insufficient. One third only regularly engages in sharing of experience with colleagues, while in the case of courses of further education it is merely one fifth of our respondents. This fact in all probability affects the lack of awareness and methodological abilities.
• As for further education of our respondents, their demand for further education seems to be greater than the employer's offer. It is clear that the pedagogues would welcome more opportunities for further education; however, this concerns only some specific areas.
• Statistically significant differences between our respondents depend on their workplace. The awareness and methodological abilities in some spheres proved to be better in internal teachers at the faculty of education in comparison with pedagogues working as faculty teachers (they teach primarily at primary and secondary schools). These results are surely understandable, nevertheless, considering the stress on practical skills of future teachers, it appears to be vital that outside collaborators participating at the management of practical teacher training should be a part of the team, communicate more with the other experts, improve their methodological preparation, increasing their contribution to useful innovations od practical training and the integration of theoretical knowledge with practical skills.
Conclusion
The research survey revealed several problematic points in the area of professional readiness of pedagogues managing undergraduate practical teacher training. Clearly, the greatest weaknesses in their professional readiness consist in a lack of awareness of the connection of practical training with other practical trainings and theoretical courses as well as insufficient knowledge of modern methods of leadership and modern teaching methods. According to our judgement, a suitable solution to these and other problems would be to introduce a sophisticated system of further education involving the opportunities for meeting one's colleagues in order to reflect on the experience and increase the overall awareness in the area of practical training. Extra care should be provided for the pedagogues who work as outside collaborators (faculty teachers) and whose awareness was found to be significantly lower in comparison with internal pedagogues working at the faculty.
